
 

Draft June 2009               Sample Class Profile – Elementary1 
 
 
 
 
 Selecting instructional strategies and resources based on 

information in the class profile 
Consult with resource staff and professional colleagues, and 

review relevant curriculum and available resources   

  
 
 
 
 
 
 
 
Teacher: ___Ms Brown______ Grade: __Senior Kindergarten__________________  Date Started: __Sept 2010______ 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
*The learning profile may include learning style, type of intelligence(s) (“learning preference”), as well as preferences or traits related to socio-economic or cultural background.  
 Learning styles: A -- Auditory; V -- Visual; K -- Kinesthetic; T -- Tactile   
 Learning preferences: VL -- Verbal Linguistic; LM -- Logical Mathematical; VS -- Visual Spatial; BK -- Bodily Kinesthetic; MR -- Musical Rhythmic; N -- Naturalist; I -- Interpersonal; In -- Intrapersonal 

                                                 
1 This sample class profile illustrates a work in progress.  At any given time during the school year/term/semester, a classroom teacher may choose to focus on a student or a group of students and to collect information on specific curriculum areas and/or areas of focus.   
 

 
Student 

 
Learning 
Profile * 

 
Strengths / Areas of Need 
(achievement/readiness, 
interests, learning needs,  

social/emotional strengths and 
needs) 

 
Instructional strategies 

and resources; 
assessment tools; 
accommodations 

 
Evidence of 

improvement in 
learning 

 
Adjustments in 

instruction / 
Other 

interventions, if 
needed 

 
Available 
supports 

and 
resources 

 
Other relevant 

information 

Afareen 
 

A / MR Not enough assessment information 
so far. Further observation needed. 

     

Carter 
 

T / LM Enjoys counting, sequencing. 
Beginning to identify letters and 
consonant sounds. Shy. 

Provide manipulatives. Involve 
in team projects. 

Nov 20: Shows 
continuing progress 
in sound 
recognition. 

   

Mark 
 

V / MR Responds well to visual cues and 
supports. Good counting, sorting, 
sequencing skills. Enjoys peers but 
also needs quiet personal space. 
Diagnosed with ASD; is easily 
overwhelmed and loses focus. Needs 
transition cues, frequent positive 
reinforcement. (Prepare individual 
student profile)  

Present information in small 
chunks. Use visuals; transition 
picture cards (e.g., visual 
schedule generated by computer 
software). Pair with student 
who needs support in math (and 
who isn’t too rambunctious). 
Provide quiet space for 
academic tasks. Give positive 
reinforcement.  

Nov 15: Good 
progress -- retreats 
only occasionally; 
responds to 
familiar  visual 
cues when making 
transitions. 

 Receives 
support from 
board ASD 
team and 
school 
resource staff. 
 

Has behaviour 
plan and safety 
plan.  

Nigel 
 

A / In Enjoys books; counting skills 
lagging. 

Perhaps pair with Mark.     

Maia 
 

       

Shelley 
 

       

Maurice 
 

T / BK Eager to learn to read. Has good 
sense of humour; enjoys interacting 
with peers. Strong verbal expressive 
language. Needs attention and focus 
cues. 
 

Provide card with graphic 
depiction of task for him to 
consult until he completes the 
task. Provide manipulatives. 
Allow additional time for him 
to express himself, but watch 
that he doesn’t dominate 
groups. Use cars in examples. 
Provide access to computerized 
phonics programs. 

Nov 15: Shows 
some improvement 
in attention focus 
during group time; 
will continue to 
require redirection.  

Seating arrangement: 
Proximity to teacher 
during circle time. 

 Loves cars. 

Anita 
 

       

Susie 
 

V/ I Sociable. Well-liked by peers. 
Demonstrates leadership qualities. 
Enjoys arts. 

Provide opportunities for group 
work. Oral presentation. Pair up 
with other students as a peer 
mentor. 

Nov.15: 
Shows improved 
cooperation and 
turn-taking. 

Nov. 15: provide 
more opportunities 
for leadership. 

 Takes dance 
classes after 
school. 

Organizing and 
recording the student 

information on a 
class profile template Program planning and 

implementation of Universal 
Design for Learning 

principles, differentiated 
instruction, and, where 
needed, interventions of 
increasing intensity (the 

Tiered Approach) 

START HERE 
Gathering information on the 

students in the class 
• Ontario Student Record 

(OSR) 
• Consultations with 

previous teachers  
• Transition plans  
• Interest and/or learning 

style inventory 
• Parent questionnaires 
• Observation of whole-class 

activities 
• Initial assessments 
 

Monitoring progress and 
adjusting strategies; 
reviewing the overall 

program 

Consulting with the in-
school team and out-of-

school supports (including 
community agencies) 


